Suggestions for Developing Program-Level SLOs
(designed particularly for non-degree and non-certificate granting departments and programs)

1. Keep in mind what Program-Level SLOs and assessment are all about: identifying what you and your fellow faculty want students to be able to do as a result of your courses and finding out whether or not they have reached the benchmarks (notice who owns the process). This is what we as educators all want, and keeping this basic point in mind will keep SLOs connected to what we do in the classroom every day.

2. Start with dialogue, and the dialogue does not have to begin with what you want students to be able to do “upon successful completion” of your courses. Do not pigeon hole the discussion right off the bat…there will be time later to state SLO ideas in measurable terms.  Engage in dialogue about major departmental concerns. Are you worried about how your courses help enhance students’ experiences in other disciplines across the institution? Are you concerned about how well the department coordinates with other departments? Do you wonder about the department’s coordination with student services such as CAS, Early Alert, or Counseling? Is the department or program satisfied with the breadth, depth, and content of the courses it offers? Do you question whether students benefit from your courses once they transfer to a four year institution? These are questions we may ask ourselves every semester, and therefore they are right there, ready for us to work with. They are questions we may have even addressed in our Program Reviews or Unit Plans. And they are questions that can lead to outstanding Program-Level SLOs.
3. Look to the Unit Plan. Build upon the energy and focus generated by discussions over the Unit Plan. Potential Program-Level SLOs are in that document, whether housed in your department’s Mission Statement or in Future Development Strategies. They are probably not couched in the familiar phrase “Upon successful completion of this course…” Nevertheless, the Unit Plans are student-centered, and by looking to them for inspiration, we validate the importance of what we said there and provide for the institution as a whole a much more unified process. 
4. The more straightforward approach is to do what suggestion number 2 steered away from: ask the question “What is it that we want students to be able to do as a result of taking courses in our department?” While a progression of courses that students must take is nice for a department to have (such as English or Math), it is not a necessity. A student may be able to get a degree or transfer to a four-year institution without ever taking a course offered by your department, but the fact that many students will take your courses for General Education requirements allows you to identify what the outcome would be (or utilize the General Education outcomes already developed). With help from the SLO Coordinator, you can then assess to what degree the outcome is being realized. The outcome for the student may be the same for all courses in your program, different for each department within your program, or even different depending on the courses within a single discipline. There is no black-and-white approach, and that is a good thing: even though SLOs are being mandated by WASC, we have an opportunity to take an active role. We have the freedom to identify what we expect of our students, and we have the opportunity to assess our success and the success of our students for ourselves.
5. Don’t have faculty come to a meeting empty-handed. Have faculty prepare for the dialogue that is going to take place. For example, have them recap for themselves the top five or so major concerns expressed by the department over the past two or three years. Have them identify for themselves what they expect students to be able to do after completing courses. While starting with a blank slate can sometimes result in novel ideas, it will probably also result in long meetings with many ideas that will be disconnected from the real concerns of the department and ideas that will fall flat upon later scrutiny. 
6. Don’t worry about assessment at this point. Don’t get so bogged down discussing assessment tools that the department doesn’t arrive at a Program-Level SLO. The assessment method should fit the SLO, not the other way around. Once the SLO is identified, assessment approaches can be explored, modified, or even created. At this stage, simply focus on developing the SLO. 
7. Finally, have the SLO Coordinator attend meetings where dialogue takes place. While the Coordinator can be put on an agenda as a “stand alone” item, it would be more productive to invite the Coordinator to a meeting where questions such as those above are being asked and discussed. That way, discussion of SLOs occurs within the context of more meaningful concerns as well as with the energy we usually bring to such discussions. Feedback and direction is immediate, and we can not help but make progress.

Here are just a few examples of Program-Level SLOs and accompanying assessment approaches already developed by Butte College programs and departments:

English Department

SLO: Through enrollment in or completion of composition courses in our department, students will be able to meet or exceed the writing demands placed upon them in other Butte College courses.

Assessment: Faculty surveys, Campus-Wide Writing Assessment, examination of success rates relative to English Level

Fashion:
SLO: At the completion of the Fashion Merchandizing program, students will be able to thoroughly articulate concepts related to the Fashion industry, including the buying, distributing and selling of merchandise from the manufacturing level through the retailer and, ultimately, the consumer.

Assessment: Students’ ability to independently provide narrative descriptors of these elements of the Fashion industry will provide instructors with measurable demonstration of the depth of their understanding. Work experience opportunities will further demonstrate each graduate’s skill and understanding.
Life Management (only one course offered in the “program”):

SLO: At the completion of this class, students will be able to thoroughly articulate concepts related to the core Life Management competencies, as outlined in the course objectives.

Assessment: Students’ ability to independently provide narrative descriptors of these competencies will provide instructors with measurable demonstration of the depth of their understanding. Narratives include essay questions on exams (at least two exams per semester), journal responses (at least seven journal entries required per semester), and a lengthy reflection and application paper (capstone project).
